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FOREWORD

Three Years aqQo this month President Harcld Absel
addressed soon-to-be-graduates of Central Michigan
University's off-campus masters degree program during an

annual graduation reception. In the course of his remarks,
Dr. Abel appiauded the effort of the C.M.U. Library to
provide service to this group and strongly encouraged the
convening of a national confarence to discuss the need for
quality library programs in support of the nontraditional
learner. These comments were reiterated and expanded upon
by Provost John Cantelon in his talk to the same graduating
class.

The librarians associated with the University's
off-campus programs have sometimes felt as though we were
working in a void. We realized that other institutions of
higher education offerad nontraditional curricula and that
some of these colleges and universities probably supported
their academic programs with library services to match the
needs of their particular clientele. However, we could not
systematically identify off-campus library programs nor
colleagues who shared our interests. A conference was one
way to foster interaction between parties; this was a
vehicle which would permit us to share that which we have
experienced while learning from other librarians,
administrators, and faculty persons.

The Off-campus Library Services Conference had two main
objectives. These were 1) to provide a forum where
practitioners could gather teo exchange ideas, concerns,
perspectives, and research, and 2) to bring together at the
national level for the first time those individuals who must
worl with one another to create and develap successful
library programs for off-campus constituents. In both
cases, it appears that come sucecess was afforded us. The
papers in this volume represent a marked expansion of the
available literature concerning this kind of library
support. We alsc have a somewhat better idea of the
institutions which are vigorously involved in providing
library services for the off-campus learner.

Our efforts to convene a meeting and produce the
results of that meeting while extending over a period of a
Year and one-half are but 3 minimal beginning to a much
bigger undertalking. All too few educators and librarians in
higher education understand the full implication of the nesd
for quality ltibrary services in support of a vast and
growing population of adult learners. Too Jittle attention
has been paid the lack of these services by teaching
faculty, academic librarians, administrators, gccrediting
agencies, and professional associations, Even the mititary
which sponsors off-campus education at a huge tevel



has been seemingly unconcerned about the quality of library
support which accompanies such programs. Experience has
shown that library service for off-campus programs is
unfortunately often considered window dressing rather than

an integral part of an academic curriculum. Greater
awareness of this situation is called fpr as is further
research. We at Central Michigan only hope that our worl

has facilitated these future considerations in some small
way.

A word on the arrangement of the proceedings i in
order. The papers have been organized into categories which
best refiect the main discussion topics of the conference.
Admittedly, the headings provided are for organizational
purposes only and a number of the papers do cross topical
boundaries.

Barton M, Lessin

Central Michigan University
Mt, Pleasant, Michigan

May 5, 1983
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KEYNOTE ADDRESS FOR THE OFF-CAMPUS LIBRARY SERVICES
CONFERENCE

by
Cr. John E. Cantelon, Provost

Central Michigan Univercity

Frofessay George Williams of Harvard has reminded us
that the topography of a university campus has deep-rooted
historic significance (Williams, 1962). The campus
quadrangle finds its genesis in the conception of the
university as an instituticn designed to reverse the ravages
of the fall of wan, The green campus gquad, Williams tells
uss began as a symbol of a restored Garden of Eden where the
tree of knowledge wmay be safely tended, walled off from the
cultural desert of profane society. The buildings which
traditionally have flanlked the university gquad are the
chapel and the tibrary, together supporting the twin goals
cf Christian culture; prety and knowledge.

In this country Princeton it a ltind of prototvypical
campus with 1ts library almost indistinguishable from the

chapel next door--(According to recent news reports,
Firestone Library is going to impose entrance charges to
other than uriverzi1ty personnel. The Firestone Library wmay

be able to ge! away with these charges but the Princetan
Chapel could never re-institute pPew rent!)

In any case, the library shares with the chapel an
almost mystical quality in ite location at the center of
British and, derivatively, American higher education. I
suspect that this may be the case because both of them share
3 qualrty which Rudolf Otto termed "the numious."

And it may be remembered that the semanticist Korzibsli
commented that a 1ibrary is the means bY which the dead.
continue to sreak to the living and there is something

numinous or spockyY about that! The reverential silence
traditianally imposed in libraries mayY, therefore, have
mystical as well as practical origins! One catches

something of thig quasi-religious quatity of the library's
relationship to the higher educational enterprise in
comments that the late American poet and diplomat, Archibald
Macleish made on the occasion of the dedication of the
Tibrary at Yerk Univerzity in Canada. His speech was
entitled, "The Premice of Meaning" and I wauld like to qucte
at some length from that address:

"What 1s a collection of booeks? Which can be reversed
to read, What ic 3 beok in a collection?--A bocok to a
Tibrary--A true bocol is a report upon the mystery of
existence: It tells what has been seen in a man's life in
the world, touched there, thought of, tasted,
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But 1t does wmore,..it interprets the signs, brings word
baclk from the frontiers, from the distances., Whether it
offers its news in a live voice or is left; like Emily
Dickinson's snippets of paper tied up with loops of thread,
to be found bY an astonished sister afterward in a little
drawer, 1t speals of the world, of our life in the world.
Everything we have in the books of which our libraries are
founded--Euclid's figures, Leonardo’'s notes, Newton's
explanations, Cervantes' myth, Sappho's broken songs, even
the vast surge of Homer--everything it a report of one kind
or ancther and the sum of all of them together is our little
knowledge or our world and of ourseives. Call a book DAS
FAPITAL or THE VOYAGE OF THE BEAGLE or THE
THEORY OF RELATIVITY or MOBY DICK, it is still...a
‘report'--upon the 'mystery of things'. But if fhis is what
a book is in a library, then a library, considered not as 3
caollection of objects that happen to be boolks hut as =a
number of books that have been chosen to constitute a
Tibrary, is an extracrdinary thing.

For the existence of a library, the fact of its

2iistencey isy in itself and of itself, an assertion--a
proposition nailed 1ike Luther's to the door of time. BY
standing where it does at the center of the
university--which is to say at the center of our
intellectual lives--with its books in a certain order on its
shelves and its cardsz in 3 certain structure in their CREES,
the true library asserts that there is indeed a 'mystery of
things'y or, more precisely, it asserts that the reason why
the 'things' compose a mystery is that they seem to mean:
they fall, when gathered together, intoc a kind of
relationship, @ kind o¢f wholeness, as though all these
different and dissimilar reports, these bits and pieces of

2 perience, manuscripts in bottles, messages from long
before, from deep within, from miles bevond, belonged
together, and might, if understood together, spell out the
meaning which the mystery implies.

For the point is that without the implication of
meaning, which i1s to say the premise of meaning, there can
be no mystery anvywhere...our world--at least that part of
aur world which we call the west--no longer haopes for

meanings...(but),, . meaninglessress is as much a matter of
belief as meaning...meaninglessness, lilkke meaning, is a
conclusion in the mind, & reading, an interpretatian."” "No,

it is not the library,” MacLeish wrote, "that has become
ridiculous by standing there against the dark with its books
in order on its shelves. On the contrary, the library,
atmost alone of the great monuments of civilization, ctands
taller now than it ever did before, The city--our American
city--at least--decavys. The nation loses its grandeur,
becomes what wa call a 'power'y, a pentagon, a store of
missiles, The university is ne longer alwa¥Ys certain what
1t is. But the library remains; g8 e1tent and enduring
affirmation that the great reports still speak, and not
alone but scmehow 211 together--that, whatever else is
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chance and accident, the human mind, that mystery, stilt
seems to mean” (MaclLeish, 1972,

Science has been Credited with the gradual
de~sacralization of western culture, Collecting and reading
books have long been identified with basic religicus
Practices in western culture. Even a Xerox cannot avoid
uti1lizing a plump monastic to advertise its CORPY service
miraclec! ! The Xerox and the computer are probably the
current focal symbols cf the tremendous impact of science
and technology¥ upon our culture, And, as all of us in this
room know, the computer 1s revolutionizing libraries. The
almost mystic circle which one identifies with the card
catalogs arranged in the round at Oxford's Radcliffe Camera
@Y eur cwn Library of Congress has been radically altered by
the replacement o+ those card catalogs with coemputer
terminalcs! And the new Anglo-American system is another
indication that the English speaking world teads in the
de-m¥stificationn of many of human-kind's cultural rpractices,

But what has trisg toeng cultural trend of secularizatian
te do with the focus of this conference--that 15y, with an
exploration of libravry servicas in relation to the needs of
off-campus or nontraditional education? Permit me to
expound a thesiz as to what is the truly nontraditional
element 1n off-campus education: A few years ago when I was
carrying out an accreditation visit of La Verne University'sg
pProgram in Napies,; I learned something of the wayY in which
Italian universities carry on their academic Programs.
Italian higher educatyon revalves arcund a set of certifying
examinations which a student may petition to take at any
time. These exams are administered by three members of the
faculty and conducting them is virtually the =ole activity
of many cf the requiar members of the academic faculties of
Itatian universities, Mast of the teaching is dene by what
we would call graduate assiztants gr temporary faculty.

Such a process in American higher education would be thought
of as extremely nontraditional and vet aj} of western higher
education began with the founding of the italian
unitversities at Padus and Bologna,

A zecand exampile of how nontraditional traditional
education 1s may be found in the nature of the Master of
Arts degree awarded by Cxford and Cambridge. These degrees,
a5 You rrotably linows; are not earned but are awarded by

"accumulation." Seven terms after the sward of a bachelor's
degree znd with the payment of an appraopriate fee, the
master 'z degree ig conferred (in Latin}, The ratianale for

thiz process goesg baclk to the ancient uild system n which
aAn arpprentice hecame a journeyman and then =z master af hHig
trade through actua) practice and experience. The voung
baccalacreate went cut inte the world and became a waster
teacher by teaching. This may be the earliest example one
could cite of credit for experiential learning. Yet think
of how threatening that concept is to wmany in the field of
higher educatian! These two examples taken from the ancient
Italian and English universities should, I believe, remind
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Uz thkat what we call traditional educational standards,
norms and practices have a relatively short history compared
to the long history of higher education.

An American historian returned to this country in the
late 1960's to accept the presidency of a large university
after completing a three-year assignment, establishing
technical colleges in one of the developing nations. In
those days of highly visible student activism he encountered
many attacks upon what was known as the educational
"astablishment." In his inaugural address, he stated that
the only establishment that he knew of in higher education
concsisted of the faculty, the students and the library. 1f
this triad is indeed the traditional establishment, then
nontraditonal education is as classical ag any program in
ite constituent elements. This is particularly the case it
we take into account the picneering efforts of CMU's IPCD in
its library project. When ycu add a8 library to a weli
qualified faculty, highly motivated students and the usual
array of courses, exams, assignments, then much of
nontraditional higher education would appear to have as much
claim for establishment recognitien as any academic program
that exists on campus. This still leaves the gquestion of
what is nontraditional about many off-campus degree
pProgqrams., I believe there is an essential element that ig
nontraditional and which is fundamental to 1t But I will
have to explere it by a brief excursion into what may be
regarded as a somewhat abstract philosephical point.

The title under which I would place this part of my
address would be "the triumph of time over space."” Human
existence, indeed all existence as we know it entails both
time and space. We are well aware that our twentieth
century cosmology considers time and space to be extricably
interretated. We measure time by space and we measure space
by time, Yet time and space exist in a perpetual tension.
To have space is to "perdure," that is, endure over a period
of time and we know that time is measured by spatial
relationships--whether we are talking about revplutions of
the earth, the relationship between stars or the position
of hands on a claock.

One of my intellectual mentors, Paul Tillichsy has
written of time and space that they constitute "the wmost
fundamental tension of existence, In the human mind, this
tension becomes conscious and gets historical power. Human
soul and human history..are determined by the struggle
hetween space and time" (Ti11lich, 1953). Tillich derived
thics insight from studying the contrast between the
space-bound pagan religions with their local deities and
holy places and the Judeo-Christian faith in an omnipresent
God, unfettered by spatial or temporal limitations,

Another historical example of the tension between time
and space maY be seen in our own national experience.
Amarica as a natienal entity exists because of the triumph
of time over space. Were it not for the rapid moving of the

_.]0...



CANTELON

frontier across the areat geographical spaces of the
continent, this republic would either have not existed or
existed in a quite different form than it does today. The
very existence of a sophisticated technical and industrial
societY depends upon rapid travel and communication systems
which continuailly demonstrate the triumph of time over
space. Thanks to the achievement in the communications and
travel fields we, as human culture, are approaching what the
late Marshall McLuhan has termed "a global village."

But an even more relevant example of the tension
between time and space may be seen in the university,
Traditionally, a university has consisted of a time-space
equilibrium, The university was first and foremost a
special place. It consistedy, as I noted 2arlier, of the
green campus dquadrangle enclosing a particular space set
aside for the purposes of higher education, an Eden in the
cultural desert. In the minds of many the university still
is primarily 3 physical location. And many within higher
education continue to think of the university in physical or
spatial terms--as a plot o0f land on which there sits a
library, ltaboratory, chapei or an "old main." {(Higher
education has long been afflicted by what has been termed an
"edifice complex.")

Then, too, the university curricula consists of time
and space movement. A college degree has traditionally
involved four Years of activity in a single spatial
location. Many of the ancient requirements of the Oxbridge
system have been spatially related. Colieges have boasted
of residence requirements, even historically the requirement
of eating a given number of meals in the caollege hall, It
may be recalled that John Henry Newman stated that if he had
to make a choice between giving up examinations or the
residence requirement at Oxford,; he would give up the
examinationst! But nontraditional educatiocn consists of a
triumph of time over space. It frequently entails
compressed course and time schedules, It has abandoned
residence requirements. HNentraditional education consists
in bringing the faculty to the students rather than vice
vVersa. It gives credit for learning experiences, it
recognizes that some education does not take place in the
traditionalily "proper" space of the classroom or lab on a
particular campus. A competency-based curriculum is
essentially time-oriented rather than space-oriented.

What 15 nontraditional about many elements of
nontraditional education is that it measures intellectual
development and not sitzfleisch! Nontraditional
education is revolutionary 1in that it asserts that the time
of learning takes precedence over the space of learning.
Nontraditional education revolves around flexible time
schedules. It is more concerned about student-based time and
faculty-based time, or a lock-step curriculum geared to the
learning speed of the so~-called "average" student.




CLNTELON

The traditicnal classroom, of course, involves
carefully controlled spatial structures, e.9., it often
consists of a raised platform and professorial podium, it
ectablished distance between instructor and student as
contrasted with the far more informal atmozphere of the
typical off-campus classroom. One could also nete that the
detailed course syYllabi required bY CMU'*'S Institute for
Personal and Career Development wmay also be viewed as an
example of the victory of time over space. Such a detailed
~ourse outline allows students an "all-at-one-time" overview
of the subject matter of the course rather than a protracted
or slowly paced presentation of that material, The detailed
sy1labi also permit colleagues to conduct an evaluation of
the presentation to be made by a faculty member. It,
therefore, reduces the need to travel to the destination in
which the courge will be presented.

Other aspects of nontraditional programming such as the
library "WATS l1ine", the use of films, cassettes, microform
and microfiche are all themselves aspects of the way 1in
which time takes precedence over Space within this
educational mode both for the storage of information and for
cspeed and access to that information. And, of course, we
are 211 aware that the miracle of modern air transportion
makes possible the assembling of professionals from the far
corners of the land and acroess distances of ocean in a
relatively short period of time so that the spatial
separation of university programs are modified though not,
of course, entirely overcome,

Indeed, some of the problems which nontraditional
education still faces are themselves aspects of the
intractabiliity of space, Thig is clearly seen in the
troubling problem of the delivery of textbooks which has
plagued off-campus programs everywhere. It i= also all teoo
frequently encountered in the way in which the United States
mail frustrates our best efforts at speedy communication.
Mow certainly nontraditional education 5till involves space
and we should be properly concerned that the facilities
provided are ctonducive to learning. But in nontraditional
aducation, space does not dominate. Through its experiences
with serving the adult population in nontraditional
programs, the university is on the way to being transformed
from a place to a process.

Now ] say all of this as one who probably has as deep
appreciation as anvone for the traditional space of higher
education as represented by the dreaming spires of my Alma
Mater, Oxford. And I do believe that for some segments of
cur population that kind of experience will always be
desirable. We willy 1 hope, never do away with campuses!
But if we are to meet the challenges that we face in terms
of the communications revolution and the necessity for
addressing the educational needs of adulits, helping them
make the fateful choices necessary for human survivaly
nontraditional education, time oriented and not space bound,
mucst become more of the norm.

- '12 -






